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What do I need to know about the exam? 

 AQA English Language (7701/2) 

 Paper 2: Language Varieties  

 Time allowed: 1 hour 30 minutes  

 There are two sections in the paper:  

- Section A: Language Diversity  

- Section B: Language Discourses  

 Answer either Question 1 or Question 2 from Section A and Question 3 

from Section B 

 The maximum mark for this paper is 70  

 There are 30 marks for Section A and 40 marks for Section B  

 It is recommended that you spend about 40 minutes writing your 

Section A answer and 50 minutes writing your section B answer  
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Theories about Language Varieties 

 

Basil Bernstein: Elaborated and Restricted Code 

The construct of elaborated and restricted language codes was introduced by Basil 

Bernstein in 1971, as a way of accounting for the relatively poor performance of 

working-class pupils on language-based subjects, when they were achieving as well as 

their middle-class counterparts on mathematical topics. Interestingly, it was stimulated 
directly by his experience of teaching in further education. 

It is frequently misunderstood, largely because of Bernstein's unfortunate choice of 

labels. The "restricted" code does not refer to restricted vocabulary, and the 

"elaborated" code does not entail flowery use of language. There is an issue of "linguistic 

impoverishment" in the educational problems of some pupils, but Bernstein is not on the 
whole concerned with such extreme cases. 

One of Bernstein's research studies involved showing a group of children a strip cartoon 
and recording their account of what it depicted. Some said things like: 

"They're playing football 

and he kicks it and it goes through there 
it breaks the window and they're looking at it 
and he comes out  
and shouts at them 
because they've broken it 
so they run away 
and then she looks out 
and she tells them off"  

while others said: 

"Three boys are playing football and one boy kicks the ball 
and it goes through the window 
the ball breaks the window 
and the boys are looking at it 
and a man comes out and shouts at them 
because they've broken the window 
so they run away 
and then that lady looks out of her window 
and she tells the boys off."  

(from Bernstein, 1971 p 203 [re-arranged]) 

As Bernstein points out, the first account makes good sense if you have the strip cartoon 

in front of you, but means much less without it. This is an example of restricted code. 

The second can "stand on its own", and is an example of elaborated code. See 

Bernstein's own work for detailed accounts of the research behind the construct. 

The essence of the distinction is in what the language is suited for. The restricted 

code works better than the elaborated code for situations in which there is a great deal 

of shared and taken-for-granted knowledge in the group of speakers. It is economical 

and rich, conveying a vast amount of meaning with a few words, each of which has a 

complex set of connotations and acts like an index, pointing the hearer to a lot more 
information which remains unsaid. 
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"If you're going to town, get Rupert a new April from you-know-where" (Restricted) 

"If you are going into Bedford, please get a new toy for Rupert the dog from the pet-shop (which we 
can't name because if the dog hears it he will go mad), to replace the one which we have come to call 
"April", which he has almost chewed to bits." (Elaborated) 

"Cameron's at it again." (Restricted) 

This is of course no longer applicable; Cameron is at the time of revision the Prime Minister in a 
Coalition government. 

"I see from the newspaper I am reading that David Cameron, leader of the Opposition, is once again 
trying to attack the government from a position of right-wing populism as we discussed a couple of 
days ago." (Elaborated)  

Not only that, but because it draws on a store of shared meanings and background 

knowledge, a restricted code carries a social message of inclusion, of implicitly 

acknowledging that the person addressed is "one of us". It takes one form within a 

family or a friendship group, and another with the use of occupational jargon within a 

work group. Its essential feature is that it works within, and is tuned to, a restricted 

community. Everyone uses restricted code communication some of the time. It would be 
a very peculiar and cold family which did not have its own language.  

 One of the commonest "padding" expressions in English is "you know" or even "you 

know what I mean". Indeed, in restricted code usage there is an expectation that 

others will indeed know what you are getting at, from a few key words. 

 A major failing in badly-written novels, films and TV plays is the inability to strike 

the fine balance between expressing the restricted code of the characters, and 

spelling things out for the audience who do not "know". Get it wrong, and it's either 

incomprehensible or wooden.  

Elaborated code spells everything out: not because it is better, but because it is 

necessary so that everyone can understand it. It has to elaborate because the 

circumstances do not allow speakers to condense. ("Condensed" might have been a 
better label for the restricted code.)  

Restricted/condensed code is therefore great for shared, established and static meanings 

(and values): but if you want to break out to say something new, particularly something 

which questions the received wisdom, you are going to have to use an elaborated code. 

Bernstein's research argued that working-class students had access to their restricted 

code(s) - but middle-class students had access to both restricted and elaborated codes, 
because the middle classes were more geographically, socially and culturally mobile.  

Because schools and colleges are:  

 concerned with the introduction of new knowledge which goes beyond existing 

shared meanings  

 relatively anonymous institutions which may not share many taken-for-granted 

meanings in their formal structures (although quite a lot in their informal structures 

within the staff and student groups)  

—they need to use elaborated code. The bottom line is that if you can't handle 
elaborated code, you are not going to succeed in the educational system. 
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Penelope Eckhert (2000) 

Penelope Eckhert, a Professor of Linguistics, studied the social practices of two distinct social groups 

within American high schools. She focused her studies in Detroit.  

The ‘Jocks’ were middle class students who were intending to go on to a college education. They 

participated in school sports and other school activities. They got respectable grades in school, 

sharing the ethos and goals of the school and generally having cooperative relationship with the 

school. ‘Jock’ typically refers to sporting participation in America but can also be used for someone 

whose lifestyle generally embraces a broader idea associated with sports in America. These students 

were generally law abiding, but did drink beer at weekends. 

The ‘Burnouts’ were working class  students who mostly enrolled in vocational courses. They often 

skipped class and got lower grades at school. They were not heading towards a college education. 

Their behaviour was counter school culture and they had a challenging relationship with the school, 

going against its ethos and goals. They smoked tobacco and cannabis, drank beer and hard liquor 

and took some other illegal substances. 

Findings: 

Burnouts used more frequent and public use of obscenities and specialized vocabulary such a drug 

related slang. 

Greetings differed amongst the groups. Burnouts used “How ya doin” as a salutation, contrasting 

with the Jocks’ “Hi”. 

Burnouts spoke ungrammatically, for example the use of multiple negatives was greater amongst 

the  Burnouts than Jocks. 

In addition there were differences in patterns of pronunciation. The Burnouts more frequently used 

the exaggerated urban pronunciations of their Detroit neighbourhood, whereas the Jocks were 

concerned with speaking in a socially prestigious accent.  

The two groups were questioned about each other’s language: the Burnouts were criticised by the 

Jocks for their ungrammatical language and frequent swearing, and the Jocks were criticised by the 

Burnouts for speaking just like their parents.  

Eckhert looked, too, at gender. She noted similarities in patterns for male pronunciation and 

Burnout pronunciation, and similarities in patterns for female pronunciation and Jock pronunciation 

(i.e. if something was identified as a Jock trait, it was often also identified as a female trait). She 

concluded that there seems to be a complex relationship between masculinity, Burnout affiliation 

and urban-ness, and on the other hand between femininity, Jock affiliation and suburban-ness. 

She concluded that people tend to speak more like those with whom they shared social practices 

and values (social practices = the ways in which people in groups habitually behave). 
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Howard Giles: Accommodation Theory  

In linguistics, accommodation is the process by which participants in a conversation adjust their 
accent, diction, or other aspects of language according to the speech style of the other participant. 
Also called linguistic accommodation, speech accommodation, and communication accommodation. 

Accommodation most often takes the form of convergence, when a speaker chooses a language 
variety that seems to fit the style of the other speaker. Less frequently, accommodation may take 
the form of divergence, when a speaker signals social distance or disapproval by using a language 
variety that differs from the style of the other speaker. 

The basis for what was to become known as Speech Accommodation Theory (SAT) or Communication 
Accommodation Theory (CAT) first appeared in "Accent Mobility: A Model and Some Data" by 
Howard Giles (Anthropological Linguists, 1973). 

See Examples and Observations below. Also see: 

 Accent and Accent Prejudice  
 Adaptation 
 Appropriateness (Communication) 
 Communication 
 Contact Linguistics 
 Dialect and Dialect Leveling  
 Idiolect 
 Koineization 
 Pronunciation 
 Sociolinguistics 
 Style-Shifting 
 Word Lengthening 

Convergence and Divergence 

"According to Giles' (1973, 1977; Giles & Couland 1991) accommodation theory, speakers may 

modify their speech in order to sound more like others they talk with to achieve greater social 

integration with them. However, Giles' approach deals not only with convergence through 

accommodation, but also with divergence, where deliberate linguistic differences can be employed 

by a group as a symbolic act for asserting or maintaining their distinct identity 

Communication accommodation is a communication theory which emphasis the adjustments that 
people does while communicating. Howard Giles, the professor of communication at the University 
of California, developed the theory which is and according to him is when people try to emphasis or 
minimize the social difference between the others whom they interact with. The factors that lead to 
the accommodation activity are adjustments which can be through verbal communication or 
through gestures. The theory was evolved from speech adjustment theory, which demonstrates the 
value of psychological concepts to understand the dynamics of speech. But the theory encompasses 
more fields such as non-verbal and gestures. 

*Interactant – The word refers the close relations between each other with their communication. 

 

http://grammar.about.com/od/il/g/linguisticsterm.htm
http://grammar.about.com/od/c/g/conversationterm.htm
http://grammar.about.com/od/ab/g/accentterm.htm
http://grammar.about.com/od/d/g/disctionterm.htm
http://grammar.about.com/od/rs/g/speechterm.htm
http://grammar.about.com/od/il/g/Language-Variety.htm
http://grammar.about.com/od/il/g/Language-Variety.htm
http://grammar.about.com/od/ab/g/accentterm.htm
http://grammar.about.com/od/ab/g/accentprejudiceterm.htm
http://grammar.about.com/od/ab/g/Adaptation.htm
http://grammar.about.com/od/ab/g/Appropriateness.htm
http://grammar.about.com/od/c/g/communicaterm.htm
http://grammar.about.com/od/c/g/Contact-Linguistics.htm
http://grammar.about.com/od/d/g/dialectterm.htm
http://grammar.about.com/od/d/g/Dialect-Leveling.htm
http://grammar.about.com/od/il/g/idiolecterm.htm
http://grammar.about.com/od/il/g/Koineization.htm
http://grammar.about.com/od/pq/g/pronunciaterm.htm
http://grammar.about.com/od/rs/g/sociolinguisticsterm.htm
http://grammar.about.com/od/rs/g/Style-Shifting.htm
http://grammar.about.com/od/tz/g/Word-Lengthening.htm
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Theory 

Communication accommodation theory elaborates the human tendency to adjust their behaviour 
while interacting. The reason behind this behaviour is explained as to control the social differences 
between the interactants. People accommodate their communication activities to get approval and 
to set a positive image in front of the interactant. The environment in which they are interacting also 
affects the communication behaviour. 

There are two types of accommodation process explained in this theory 

 Convergence– convergence is a process where people tend to adapt the other person’s 
communication characteristics to reduce the social differences 

 Divergence-the process contradicts the method of adaptation and in this context the 
individual emphasise is on the social difference and nonverbal differences between the 
interactants. 

The two processes usually are dependent on the characteristics of the interactant. People 
accommodated their communication while interacting with a person who has higher standards and 
other characteristics which they believe is better than them. And the divergent exhibits an opposite 
characteristic as it emphasises the difference among the close relations with each other. 
Communication accommodation theory is influenced by social psychology and is guided by four 
major assumptions 

 While communicating there will be similarity and difference in the speech and behaviour. 
The characteristics that people exhibit are based on our experiences and the cultural 
backgrounds that we grew up in 

 A conversation is evaluated by understanding the perception of the speech and behaviour of 
the other. Through evaluation people decides to accommodate and fit in 

 The social status and belonging is determined by language and behaviours. While people 
communicate they tend to accommodate the behaviours of those who are in the higher 
social status than them 

 Norms guide the accommodation process which varies in the degree of appropriateness. 
Norms define the behaviours of people and they are expected to act accordingly 

Application 

The communication accommodation theory is applicable in various communication processes. In an 
organisation the communication accommodation can be used to communicate effectively among 
the employees as well as they adapt while communicating to a senior employee. 

Example 

Mike was a new employee in a certain organisation. While understanding about the environment, he 
came to know about his senior officer who apparently had an interest in painting from his co-
workers. When mike got an opportunity to interact with him, he glorified the beauty of a painting 
the officer has been displayed in his office which pleased the officer. In this situation mike 
accommodated his behaviour according to the situation and thus could create an impression on his 
senior officer. 
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Peter Trudgill 

Norwich speech was studied by Peter Trudgill in the 1970s to find out how and why people's ways of 
speaking varied. 
One of the variables Trudgill studied was the final consonant in words like walking, running. In 
standard British English, the sound spelled -ng is a velar nasal. In Norwich, however, the 
pronunciation waikin', talkin' is frequently heard, as if there was simply 'n' on the end. 

Trudgill notes that this feature is not unique to Norwich: 

"Nearly everywhere in the Eng-speaking world we find this alternation between higher-class/formal 
ng and lower class/informal n” 

Trudgill's study discovered the following: 
1. In all social classes, the more careful the speech, the more likely people were to say walking rather 
than walkin'. 
2. The proportion of walkin' type forms was higher in lower social classes. 
3. The nonstandard -in' forms occurred much more often in men's speech than in women's, and this 
was true for all social classes. 
4. When women were questioned about what they thought they were saying, they tended to say 
they used the standard -ing forms more often than they really did. 
5. When men were questioned about what they thought they were saying, they tended to say they 
used the nonstandard -in' forms more often than they really did. 

Trudgill's figures for social class and sex differences in the use of the standard, prestige -ing form in 
Norwich when people used a formal style of speaking are as follows: 

(-ng) in Norwich by social class and sex for Formal Style (Trudgill. 1974a) 

   Male Female 

 middle middle class  96 100 

 lower middle class  73 97 

 upper working class  19 32 

 middle working class  9 19 

 lower working class  0  3 
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Task 1 – Evaluating Theory  

Consider what you have read so far of the theory relating to language 

varieties.  

Analyse Trudgill’s data below and then answer the following question.  

 

   Male Female 

 middle middle class  96 100 

 lower middle class  73 97 

 upper working class  19 32 

 middle working class  9 19 

 lower working class  0  3 

 

1. What conclusions can you draw from Trudgill’s data?  
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Case Study – Urszula Clark 

You are what you speak 

Urszula Clark specialises in 
English pedagogy, variationist 
sociolinguistics and discourse 
analysis. She is reader of English 
and co- director of Aston’s 
Research Centre for 
Interdisciplinary research in 
Language and Diversity 
(InterLAND), an initiative that 
brings together colleagues in 
applied linguistics, social sciences 
and business studies.  

 
Urszula is also Director of ‘West Midlands English: Speech and Society’ project, 
which over the last three years has received over £600,000 of external research 
funding, including funding from The Leverhulme Trust and the Economic and Social 
Science Research Council (ESRC). Dr Clark’s research has been described by grant 
reviewers as cutting edge, placing Aston at the forefront of sociolinguistic research. 
Urszula’s current work includes investigation into variations of English in the West 
Midlands region of England and their relationship with notions of identity and place. 
Her views on accent and dialect have been widely recognised and are illustrated in 
this feature. 
 
George Bernard Shaw, once wrote that an English man (sic)woman only has to open 
their mouths for another English man/women to hate them. Until recently, this 
statement may have held true. The prejudices we all seem to hold towards people 
who speak with particular accents and dialects are deep rooted in the British psyche. 
Those speaking standard English with a Received Pronunciation accent are at the 
top of the pecking order; those speaking with a Northern or Southern accent in the 
middle, and those speaking with a Midlands accent, particularly a West Midlands one 
at the bottom. If recent research is to be believed, it is actually better to remain silent 
than to speak with a West Midlands accent, especially a Brummie one.  
 
Attitudes towards variations of spoken English in the UK are rooted in prejudices that 
go back to the seventeenth century, when a standard form of English was chosen 
and removed from regional origins. Before then, no one cared. Speaking 'posh'; that 
is, standard English, with a Received Pronunciation accent and no hint of regionality, 
has generally indicated membership of a financially comfortable, middle class who 
could afford to educate their children privately (think Jilly Cooper, Joanna Trollope 
and Kilroy Silk versus John Prescott and Frank Skinner). By contrast, speaking with 
a regional accent more likely indicated a working class background and state 
education for children, with various stereotypical characteristics assigned to differing 
regions. So, a West Country accent would be associated with being a country 
bumpkin and lack of intelligence; a cockney accent with slipperiness and deceit, a 

http://www.aston.ac.uk/lss/staff-directory/clarku/
http://www.aston.ac.uk/lss/research/research-centres/ccisc/
http://www.aston.ac.uk/lss/research/research-centres/ccisc/
http://www.aston.ac.uk/lss/research/research-centres/ccisc/
http://www.aston.ac.uk/lss/research/research-centres/ccisc/discourse-and-culture/acwme/
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northern accent with being untrustworthy and a Birmingham or West Midlands 
accent with stupidity.  
 
Peer pressure plays a role where, as kids, we generally pick up the accents of those 
who surround us, first at home and from within our immediate neighbourhood, then 
at school and increasingly, at university. Moving schools during primary or secondary 
years to a different part of the country can be a mortifying experience, especially if 
children pick up on speaking differently as an excuse to bully. Equally, moving from 
school to university where the majority of students have been privately educated, as 
has been the case certainly with Oxbridge, can be a salutary experience for those 
who had not. Many people in professional life who once spoke with regional accents, 
and maybe still do in familial settings, have found themselves altering their 
pronunciation to 'fit in' with their middle class peers: be it broadcasters, doctors or 
lawyers. In an era of equal opportunity in virtually all walks of life, discriminations 
based on how someone speaks has survived very well.  
 
However, something of a quiet revolution is taking place which is in danger of 
rendering that very British sport, of judging someone's intelligence and social 
background from the way they spoke, redundant. The institution that was once key in 
maintaining the homogeneity of spoken English, namely education has instead been 
instrumental in breaking it apart. Teaching variation in English paradoxically and 
inevitably, exposes the social class hierarchies upon which English as a standard 
language has been based. This then gives students the knowledge they need to 
make informed choices about how they speak, including choosing to opt out of, as 
well as into, social hierarchies based upon how one speaks. With an increasingly 
educated population, the old ties between accent and social class are fast coming 
loose. As generations of university students come into contact with their peers from 
across the country, being aware of difference in speech and deciding what to do with 
it becomes a matter of conscious choice. Regionality in speech may have been 
something to disguise in the so called classless society of the 1960s and 70s, but 
today's generation is less inclined to do so. Indeed, various other gatekeepers of 
purity in pronunciation are also opening their gates: The BBC, once a guardian of 
English pronunciation, has thrown off its role as a gatekeeper of pronunciation in 
attempts to seem less elitist. Even the younger generation of the Royal Family have 
been heard to occasionally glottal stop.  
 
In the past, changing how one spoke was motivated as much by wishing to belong to 
the dominant peer group as anything else. But this could have been at the expense 
of denying one's true regional, and thereby working class, origins. Now, as 
generations of university graduates join the middle classes in greater numbers than 
ever before, how one speaks becomes much more a matter of deliberate choice, be 
it as defiance against the norm, or in recognition of ones' regional heritage. Who 
knows, we may fast be approaching an era where what is said is heard rather than 
how it is said.  
 
Urszula is co-director of Aston's Research Centre for Interdisciplinary 
research in Language and Diversity (InterLAND), an initiative that brings 
together colleagues in applied linguistics, social sciences and business 
studies.  

Access this on: http://www.aston.ac.uk/research/case-studies/you-are-what-you-speak/   

http://www.aston.ac.uk/lss/research/research-centres/ccisc/
http://www.aston.ac.uk/lss/research/research-centres/ccisc/
http://www.aston.ac.uk/research/case-studies/you-are-what-you-speak/
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Task 2 – Family and Language Varieties 
 

Consider the way you interact with your family at home – does your 

experience match the conclusions of the theory you have studied?  

 Give examples and try to explain why you think it does/doesn’t 

 Transcribe a conversation at home in order to support your argument 

 Consider social class and upbringing  

 Consider the region that you live in – has this changed?  

 Use the data you have transcribed to provide evidence  

 Link to theory  

Write an evaluation based on your findings.  
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Task 3 – Glossary 

 Create a glossary of key terms linked to Language and Gender and 

any other theories you have studied 

 In your glossary define and give examples of each key term/theory 

 Investigate/research any terms that you are unsure of  

 Use the table below to create your glossary  

 Add other terms you learn as you continue your study 

Key Term/Theory Definition  Example  

Accent 
 
 

  

Dialect  
 
 

  

Slang  
 
 

  

Social Networks  
 
 

  

Social Class 
 
 

  

Standard English 
 
 

  

Non-Standard Forms  
 
 

  

Upwards Convergence  
 
 
 

  

Downwards 
Convergence 
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Divergence  
 
 

  

Elocution  
 
 

  

Etiquette  
 
 

  

Omission    

Overt Prestige  
 
 

  

Covert Prestige  
 
 

  

Elocution 
 
 

  

Code-Switching  
 
 

  

RP English  
 
 

  

Colloquial  
 
 

  

Turn-taking  
 
 

  

Adjacency Pairs  
 
 

  

Interruption  
 
 

  

 



16 
 

Task 4 – Advertising  

 Annotate the features of the two adverts below 

 Answer the following question:  

How is advertising used to create representations of social class?  

In your response you could include the following:  

- Compare the advertising strategies  

- Explain and analyse the features of the advertisement  

- Apply theory to your analysis and be critical  

- Consider context  
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http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwidppWB6t_QAhXKWBQKHTRMDPkQjRwIBw&url=http://paulinaprzewdziekowska.blogspot.com/2011/05/social-class-is-status-hierarchy-in.html&psig=AFQjCNHf7fsUCT4Zm6Tw2Ru2d2ZzwHAF-A&ust=1481122542741064
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https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=&url=https://www.pinterest.com/pin/412009065891702794/&psig=AFQjCNHf7fsUCT4Zm6Tw2Ru2d2ZzwHAF-A&ust=1481122542741064


19 
 

Task 6 – Representations of Language Varieties  

1. Create an A4 collage of how accent, dialect and social class are 

represented in the media. Remember to use a range of 

information that you have investigated, cut outs from 

magazines, headlines, screenshots and images.  

 Find a range of material to show how accent, 

dialect and social class have changed over time.  

2. Write a 500 word evaluation about how the accent, dialect and 

social class is represented in the media.  

Points to include:  

- What do your findings suggest about the representations of 

social class/accent?  

- How is social class/accent portrayed?  

- What language devices are used?  

- Who is the target audience? Why?  

- How is language used to create the representation?  

- How can the representations link to theory?  

- Any other issues you want to discuss  
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Feedback:  


